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I.  Lead-in

Answer the following questions.
1.
Among all the teachers who have taught you, who is your favorite teacher? Why? 
2.  In your opinion, what makes a good teacher? 
3.
Is teaching an art or a science?
II.  Listening
Fill in the missing words according to what you hear.
Historically, psychology has contributed a genuine and convincing capacity to provide a better environment for learning. Since the 19th century, psychology in theory and practice has created a solid    1    for a healthier understanding of human nature. Understanding and implementing human psychology has helped teachers    2    students to grow healthy, discover their untapped (未开发的) talents, and help them establish better understanding of themselves and    3    communication skills.

Educational Psychology in a broader scope (范围), when    4    properly, assists school officials to understand student behavior better. Thus, schools should be provided with psychological services to offer help and    5    by collaborating efforts with faculty, students, and parents to create a better working relationship between schools and the community.
Psychology in the educational setting has helped educators in    6    the educational programs by providing new assessments for planning, exploring, and    7    educational objectives, and student behavior. It has broadened teachers’    8    about how students comprehend and how they as teachers might be able to assist students better. It has improved teacher-student relationships and has helped children improve behavior in    9    inside and outside of the school.

Educational psychology can help teachers improve other related    10   , such as milieu (环境), policies, and societal aspects, which could    11    students’ performance. Such knowledge helps teachers work with and    12    students cognitively (认知地), emotionally, and academically. It    13    the educators’ roles in students’ growth, particularly, in assisting the disabled students to prosper in life.

These cognitive and social improvements are necessary for students to effectively function in school, community, and    14   . Therefore, it is imperative to offer more psychology courses and    15    them into the teachers’ preparation program to prepare teachers with a strong foundation of human understanding.
Text A  Educational Psychology
 Paul Eggen, Don Kauchak, Kenneth T. Henson,

Ben F. Eller & Anita Woolfolk
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Welcome! You’re beginning what we hope will be an interesting and fascinating study; interesting, because this is a field about learning, teaching, and the things that influence them, and fascinating, because even though we focus on school-age children, you’ll probably see yourself in many of the experiences described. In some cases, you might even discover that ideas you’ve held about people, learning, and teaching aren’t valid.

As you examine the ways people learn, how they develop intellectually, emotionally, and socially, what makes each person an individual, and why they are motivated by some experiences but not others, you’ll be studying the content of educational psychology. You’ll also see how you, as a teacher, can apply this content in your work with students.

As you study it, remember that the focus in educational psychology is on learning and teaching and factors that influence them. 
The Role of Educational Psychology

For as long as educational psychology has existed — about 100 years — there have been debates about what it really is. Some people believe that educational psychology is simply knowledge gained from psychology and applied to the activities of the classroom. Others believe it involves applying the methods of psychology to study classroom and school life. A look as history shows the close connections between educational psychology and teaching.

Some Interesting History

In one sense, educational psychology is very old. Topics Plato and Aristotle discussed — the role of the teacher, the relationship between teacher and student, methods of teaching, the nature and order of learning, the role of affect in learning — are still studied by educational psychologists today. In the 1500s, Juan Luis Vives had some very contemporary thoughts about the value of practice, the need to tap student interests and adapt instruction to individual differences in evaluating students’ work. In the 1700s, Comenius introduced visual aids in books and teaching and proclaimed that understanding, not memorizing, was the goal of teaching. But let’s fast forward to the formal study of psychology.

From the beginning, psychology in the United States was linked to teaching. In 1890, William James at Harvard founded the field of psychology in America and developed a lecture series for teachers entitled Talks to Teachers about Psychology. These lectures were given in summer schools for teachers around the country and then published in 1899. James’s student, G. Stanley Hall, founded the American Psychological Association. His dissertation was about children’s understandings of the world; teachers helped him collect data. Hall encouraged teachers to make detailed observations to study their students’ development — as his mother had done when she was a teacher. Hall’s student, John Dewey, founded the Laboratory School at the University of Chicago and is considered the father of the progressive education movement.

Another of William James’s students, E. L. Thorndike, wrote the first educational psychology text in 1903 and founded the Journal of Educational Psychology in 1910. Thorndike began a shift from the classroom to the laboratory to study learning — a shift decried by both James and Hall. Thorndike’s view proved to be too narrow as he sought laws of learning in laboratories that could be applied to teaching without actually evaluating their applications in real classrooms — but it still took 50 years to return to the psychological study of learning in classrooms.

Developments in teaching continued to be closely tied to psychology in the first half of the 20th century. It was not uncommon for psychologists such as Thorndike, Judd, or their students to be both presidents of the American Psychological Association and authors of materials for teaching or assessing school subjects. During this era, educational psychology was the “guiding science of the school”. In the 1940s and 1950s, the study of educational psychology concentrated on individual differences, assessment, and learning behaviors. In the 1960s and 1970s, the focus of research shifted to the study of cognitive development and learning, with attention to how students learn concepts and remember. Recently, the educational psychologists have investigated how culture and social factors affect learning and development.

Educational Psychology Today 
Educational psychology is a field of tremendous variety. In this section, we look at the responsibilities common among today’s professionals in the field and expected trends that will impact practitioners tomorrow.

Defining the discipline:
As a discipline, educational psychology has been around for more than a century. As early as the 1880s, Louisa Parsons Hopkins wrote about recognizing the importance of psychology in education: It would be as absurd for one to undertake to educate the young with no knowledge of psychology, as for one to attempt to produce a sonata while ignorant of the phenomena of sound. 
Despite the early insight of Hopkins, many still debate the relationship of education and psychology and, thus, the definition of educational psychology. Several factors complicate the task of defining educational psychology. First, it includes two disciplines: education and psychology. Clifford (1984) argues that combining education and psychology is appropriate; he defines educational psychology as applying the methods of psychology to studying the process of education. Others define educational psychology as knowledge gained from psychology and applied to the classroom. Therefore, educational psychologists are often defined as those who apply the principles of psychology to education and who devote their professional lives to understanding learners, the learning process, and the instructional strategies that enhance learning.

Educational psychologists perform many different roles. Some design curriculum content and evaluate the impact of curriculum changes on student behavior and academic achievement; others are involved with computer-managed and computer-assisted technology in the classroom. Many educational psychologists work in teacher preparation program. Their responsibilities are typically divided among teaching and researching the variables that determine the effectiveness of teaching methodologies, how students learn, how best to interact with others, and how best to teach others. The “scientific methodologies” that educational psychologists have used to answer these complex questions have been fruitful but incomplete; on many issues answers are still being pursued.

(988 words) 
New Words
	fascinating /(((((((((((/ 


adj.
	capturing interest as if by a spell有极大吸引力的，迷人的，令人陶醉的

	valid /((((((/ [image: image2.png]2



adj.
	based on what is logical or true or having legal force 合理的，有根据的，有效的

	debate /(((((((/ n.
	a discussion in which reasons are advanced for and against some proposition or proposal讨论，辩论 

	dissertation /(((((((((((/ [image: image3.png]2



n.  
	a long piece of writing on a particular subject, especially one written for an university degree专题论文，学位论文

	progressive /((((((((((/ adj.
	gradually advancing in extent 进步的，前进的

	practitioner/((((((((((((()/ 


n.
	someone who practices a learned profession 实际工作者，从业者

	absurd /(((((((/ adj.
	inconsistent with reason or logic or common sense  
荒唐的，荒谬的

	sonata /((((((((/ 


n.
	a musical composition of three or four movements of contrasting forms 奏鸣曲

	enhance /((((((((/ 


v.
	increase or further improve  加强，提高

	curriculum /(((((((((((/ 


n.
	an integrated course of academic studies 课程

	methodology /(me(((d((((((/ 


n.
	a branch of philosophy that analyzes the principles and procedures of inquiry 方法论


Phrases and Expressions

	in some cases
	有时候

	in one sense
	在某种意义上

	be applied to
	应用于

	be of prime importance
	极其重要


Notes to the Text

1.
This text is adapted from Educational Psychology Windows on Classrooms written by Paul Eggen and Don Kauchak, Educational Psychology for Effective Teaching by Kenneth T. Henson and Ben F. Heller, and Educational Psychology (10th Edition) by Anita Woolfolk.

2.
Educational Psychology: a branch of psychology which studies theories and problems in education, including the application of learning theory to classroom teaching and learning, curriculum development, testing and evaluation, and teacher education.

3.
William James: William James (January 11, 1842 — August 26, 1910) was a pioneering American psychologist and philosopher trained as a medical doctor. He wrote influential books on the young science of psychology, educational psychology, psychology of religious experience and mysticism, and the philosophy of pragmatism. He was the brother of novelist Henry James and of diarist Alice James.
4.
E. L. Thorndike: Edward Lee Thorndike (August 31, 1874 Williamsburg, Massachusetts — August 9, 1949) was an American psychologist who spent nearly his entire career at Teachers College, Columbia University. His work on animal behavior and the learning process led to the theory of connectionism and helped lay the scientific foundation for modern educational psychology. He also worked on solving industrial problems, such as employee exams and testing. He was a member of the board of the Psychological Corporation, and served as president of the American Psychological Association in 1912.
5.
Thorndike’s view proved to be too narrow …
It turned out that Thorndike’s viewpoint was lack of flexibility…
6.  In the 1940s and 1950s, the study of educational psychology concentrated on individual differences, assessment, and learning behaviors.
In the 1940s and 1950s, the focus of the study of educational psychology was on the differences among students, evaluation, and learning behaviors.

7.
It would be as absurd for one to undertake to educate the young with no knowledge of …
It would be ridiculous for a teacher to fulfill the task of teaching the young without the knowledge of …
8.  Educational psychologists perform many different roles.
Educational psychologists play many different roles in various educational aspects.

9.
… on many issues answers are still being pursued.
… many problems are still not to be solved and need to be anwered.

Exercises

I.  Answer the following questions (1-5) and mark true (T) or false (F) statements (6-8). 
1.
What was the relationship between teaching and psychology in the 20th century?

2.
Who wrote the first educational psychology text in 1903 and founded the Journal of Educational Psychology in 1910?

3.
When was educational psychology the “guiding science of the school”?

4.
In the 1960s and 1970s, what did the focus of research in educational psychology shift to?

5.
In 1890, William James at Harvard founded the field of educational psychology in America.

6.
E. L. Thorndike founded the American Psychological Association. 
7.
As a discipline, educational psychology has been around for more than one hundred years. 
II.  Put the following sentences into Chinese. 
1. Some people believe that educational psychology is simply knowledge gained from psychology and applied to the activities of the classroom.

2. Hall encouraged teachers to make detailed observations to study their students’ development — as his mother had done when she was a teacher.

3. Recently, the educational psychologists have investigated how culture and social factors affect learning and development.

4. Educational psychology is a field of tremendous variety.

5. Several factors complicate the task of defining educational psychology.
6. Therefore, educational psychologists are often defined as those who apply the principles of psychology to education and who devote their professional lives to understanding learners, the learning process, and the instructional strategies that enhance learning.

7. Educational psychologists perform many different roles.
8. The “scientific methodologies” that educational psychologists have used to answer the complex questions have been fruitful but incomplete; on many issues answers are still being pursued.
III.  Cloze

Fill in the blanks below with words from the following list. However, not all of the words should be used. And change the forms where necessary.
	underway

until

effective

consequently
	after

when

accountable

which
	empowered

further

adopt


	bestow
maker
even


	point
before

explain



The school reform reports of the 1980s and 1990s found that American education system requires major reformation. They    1    suggested that a major catalyst for change would be for teachers to be    2    with the freedom to make decisions about their workplace.    3   , by 1990, one-fourth of all American schools had    4    school-based decision-making policies, and another 28 percent reported having such policy development    5   .

Within their classrooms, teachers have always been decision    6   . From the time they arrive at school    7    they leave, teachers continuously make decisions.     8    teachers begin making decisions long before they arrive at school —    9    as they plan each lesson — and they continue making decisions long    10    the school day ends — as they grade assignments and prepare future lesson plans.

Yet, as Flanders    11   : We must be living in a new era    12    good intentions alone are not enough. One major change in this decade is that teachers are now being held   13    for the quality of learning in their classrooms more rigorously than in the past. Honor may be    14    only on those who can combine good intentions with effective performance. We may have reached a    15    at which honor only becomes effective teachers.
IV.  Group-discussion

Work in groups to discuss the following questions.
1. Will teaching and psychology be closely related in the future? Give your reasons.
2. Do you think it is essential for teachers to know the theories of educational psychology? Why?

3. How to become a successful teacher? Or what is the basis of an excellent teacher?

Text B  Teaching Profession

Kenneth T. Henson& Ben F. Eller

A “Good” Teacher

As we ponder (仔细考虑；衡量) our educational careers, most of us can remember exceptional teachers. Think about your favorite teachers. Can you remember their teaching techniques or what they did in class that made them special? If you remember characteristics such as friendliness, good management skills, knowledge of subject matter, teachers who were academically demanding (要求严格的) yet whose classes were interesting and fun, then you agree with about 90 percent of your peers (同龄人). In an article titled America’s Teachers: Much to Celebrate, Meek reported: “Overall, this profile of U.S. teachers reveals a work force of committed and well-qualified teachers who find their work very satisfying.”
How can you best prepare to become a good teacher? Are there implications for the types of courses you should pursue in your academic curriculum? Despite the pessimism that the national media often portray (描写) about our society’s educational future, can you identify a number of positive factors or indictors for future teachers? In short, what does it take to be a good teacher? It takes an individual who cares enough about students to invest the time and energy needed to become an expert manager of the classroom, subject content, and lessons.

Many of today’s educators remain optimistic about the future of the teaching profession. This optimism is fueled (激发，刺激) by the fact that today’s social scientists can predict with a great deal of certainty many future educational trends. You can use this knowledge to prepare for your teaching career. Future teachers will face many of the same challenges that teachers have faced in the past. Some perennial (长久的，反复的) challenges include motivating students, maintaining discipline, and working with parents, fellow teachers, and administrators, all with unique personalities and expectations.

The teacher as an artistic scientist

When educational psychologists discuss the attributes (属性，特征) of a good teacher, one question quickly surfaces (出现): “Is teaching an art or a science?” Many consider teaching an art. As you recall your exceptional teachers of the past (or present), their artistic attributes might have included personality, spontaneity (自发性), and display of emotions. Teaching, obviously, engages the “artistry” (艺术性) of the individual who teaches and produces the “works of art” — students who will become musicians, sculptors, teachers, or other artisans. Yet, when you consider the act of teaching, teachers use the methods of science to instruct, question, counsel, evaluate, or produce a work of art. The artistry will be, in large part, your creativity and personality and the enthusiasm you bring to the teaching profession. This suggests that “curiosity” and “innovation” are critical to the learning process.

Curiosity and Innovation

Effective teachers are always looking for better ways to teach. For example, when the noise in a classroom reaches the level that interferes with learning, some teachers respond by trying to shout over the noise. Although this is a common response, it seldom works. Effective teachers are willing to explore different approaches. For example, instead of raising their voices, these teachers may pause, using eye contact to quiet their class. Other teachers may use proximity (接近) control, which simply means that they walk to the noisiest part of the room and stay there until the noise level subsides (下降，减弱).  
These methods may not work with all groups; there may be methods that work better. This is why curiosity, experimentation, and risk-taking are so important to teachers. Throughout their careers, successful teachers improve their ability to reflect on their behavior and use their reflective judgment to improve their teaching. But to challenge students to explore their own beliefs, effective teachers are willing to take risks, such as challenging students to “compete in the district computer fair” or raising such issues as Galileo as a “reactionary”(反动分子) because of the beliefs of his time. As Friday describes, effective teachers find a way to touch and shape lives.

The characteristics of those teachers who form special bonds with their students are difficult to measure but they do have a considerable body of research in educational psychology literature (文献，著作). The findings to date focus more upon classroom organization, time management, and student/teacher interactions, which can be more easily quantified than such personal qualities as warmth and individual concern. However, Charles Sposato, former Massachusetts Teacher of the Year, notes that students are very aware of these issues. What are the results of the research to date？Can educational psychology prescribe (规定) techniques that will guarantee (保证) success in the classroom? The answer is “no”, but don’t close the book. Let us quickly rephrase (改述) our question. Can educational psychology offer recommendations and/or techniques that will maximize the likelihood of your being successful in the classroom and becoming that special teacher? The answer is a resounding (响亮的) “yes”. The research to date indicates the following:

The effective teacher plays a central, dominant role in the classroom but involves students in planning and organization.

· Successful teachers set high goals and communicate these goals to students.

· Effective teachers work mostly with the entire class and less often with small groups,        sometimes providing independent work.

· Effective teachers maintain a brisk (轻快的) lesson pace, requiring public and overt (明显的) student participation.

· Effective teachers use little criticism, shape student responses so that they are correct, hold students responsible for their work, and attend to students equitably.

· Effective teachers set and maintain clear rules for students’ academic and social behavior.

After an extensive review of the research, Carter and Doyle concluded, “On balance, most teachers find their careers satisfying”. Those teachers who stay in the profession tend to value interpersonal relationships. They enjoy working with other people. They enjoy students. They enjoy the challenges that teaching affords them with their students.

Hopefully your future students will describe you the same way you describe the best teachers you had in your educational career.
(1,084 words)

Notes to the Text

1.
This text is adapted from Educational Psychology for Effective Teaching by Kenneth T. Henson and Ben F. Heller.

2.
This optimism is fueled by the fact that today’s social scientists can predict with a great deal of certainty many future educational trends.

This optimism is driven by the fact that now social scientist can definitely make   predictions about many educational trends in the future.
3.
When educational psychologists discuss the attributes of a good teacher …

When educational psychologists discuss the qualities of a good teacher …
4.
Effective teachers are willing to explore different approaches.

Effective teachers are likely to find different ways to solve difficult problems.

5.
… and stay there until the noise level subsides.

… and stay there until the noise becomes lower.

6.
These methods may not work with all groups.

These methods may not be effective with all groups.

7.
Can educational psychology prescribe techniques that will guarantee success in the classroom?

Can educational psychology provide practical methods that will make certain of success in the classroom?

Exercises

I.  Match the following espressions in Column A with their Chinese versions in Column B.
Column A
Column B
a.  teaching techniques
1.  管理能力
b.  management skills
2.  学科内容
c.  subject content
3.  教学技巧
d.  maintaining discipline
4.  教学工作
e.  teaching profession
5.  维持纪律
f.  eye contact
6.  师生互动
g.  proximity control
7.  眼神交流
h.  student/teacher interactions
8.  近距离控制
II.  Decide whether the following statements are True (T) or False (F).
1.
Many of today’s educators remain pessimistic about the future of the teaching profession.  
2.
The artistry of teaching profession suggests that “curiosity” and “innovation” are not critical to the learning process.  
3.
When the noise in a classroom reaches the level that interferes with learning, effective teachers may use proximity control which simply means that the teachers walk to the noisiest part of the room and stay there until the noise level subsides.  
4.
Effective teachers work mostly with the entire class and more often with small groups,    sometimes providing independent work. 
5.
After an extensive review of the research, Carter and Doyle concluded, “On balance, most teachers find their careers boring”.  
Text C  Learning to Think, Feel and Teach Reflectively

Claire Stanley
Imagine that it is the end of a teaching day and you’ve just finished a class that didn’t go well. As you leave the school and head home, you think about this class. What runs through your mind? How do you reflect on what happened? Gloria, an experienced EFL teacher in La Paz, Bolivia (拉巴斯，玻利维亚) thought about her unsuccessful lesson this way:

I didn’t feel nervous but somehow I didn’t know where I was heading. And I should have taken that sentence and written it on the blackboard and started from there. But I don’t know why I left it. I didn’t take advantage of that sentence. Instead I kept on talking…, starting from there everything, I think it was a mess although I tried to sort of organize things later. But again, somehow I felt it was not working.

Do similar thoughts run through your mind? Do you reflect on your teaching as Gloria does by recalling the situation, thinking of what you should have done instead (I should have taken that sentence and started from there), and then evaluating it globally (I think it was a mess)?

As teachers who are concerned about the affective (情感的) dimensions of our students’ learning experiences, we are probably quite concerned when a class does not go well. In an effort to reflect on our teaching so that we improve it and thereby enhance our students’ learning experiences, we may actually be doing ourselves a disservice (帮倒忙的行为). If the tone of our inner dialogue is judgmental or regretful and our reflections are characterized by sweeping generalizations, such as Gloria’s were, we may not have reflected in a way that actually helps us develop and grow as teachers and as learners of teaching.

What does it mean to reflect on one’s teaching?

In the first part of the twentieth century, John Dewey recognized the fact that most people and most teachers do not know how to use reflection as a tool for changing their classrooms, their lives and our societies. Thus, he devoted a major part of his life work to establishing what he knew reflection to be (How We Think 1933), and in creating teacher education programs which developed teachers who could not only look back at what had happened in their classrooms in detail, but could also analyze why certain events took place and what next steps needed to be taken. Dewey’s work and more recently that of Donald Schon have presented the purposeful process of reflection as having the following sequence:

· think back,

· try to remember as much detail of the events as possible,

· investigate (研究) reasons for the events,

· re-frame events in light of several theoretical frameworks,

· generate (使形成) multiple understandings, 
· decide on what needs to be done next in relation to the analysis of what has already happened.

In remembering what Gloria and many of us do very naturally and spontaneously when we try to reflect on our teaching and then in comparing that with what Dewey and Schon describe, I began to ask myself the following questions: “What prevents Gloria or any of us from implementing a purposeful process of reflection?” “How are the ways that practicing teachers reflect similar to or different from what Dewey and Schon have described?” and finally, “How do the theory and the practice of reflection unite in an integrated and meaningful way?”
In the analysis of the data gathered from extensive interviews, correspondence, and in many cases the reading of teachers’ reflective journals, I was able to discover some very important answers to my questions. First of all, emotions play an important role: they either prevent the implementation of a formal process of reflection or they actually stimulate the process. Secondly, teachers reflect in a number of different ways using a variety of techniques, tools, and styles, some of which are consistent with Dewey and Schon and some of which are divergent. And finally, it became clear that more than simply an abstract conceptualization, reflection is a complex cognitive and affective process which takes time and practice to develop and integrate into one’s mind, heart and life.

Places and times for reflection

Several of the teachers talked about sitting down at their desk at home or at school as a place to reflect. While reflecting at school might seem to some teachers an unlikely possibility, several teachers were able to do so. They found that by writing as closely after a class had taken place as possible, they could remember more of the details of the class and discover numerous reasons why certain events took place.

The two working mothers in the group talked about reflecting while doing other things. They needed to seize moments of relative quiet when they were alone in order to recall the events of a class or a day’s teaching. For Jean, a Canadian woman who was teaching in a business corporation in Japan at the time, her early morning jogging routine became the best time and place for her to reflect. 
Being out in nature and listening to the rhythm of her feet and breath allowed her to focus on her teaching and to see events in a new light. Isabelle, a French woman who taught French in a private preparatory school in New England at the time, was able to reflect while driving back and forth to work in her car. It was the best time in the day for her to clear her head and begin to recall her teaching.

Thus, reflection can take place immediately after a lesson, at the end of a teaching day, or later, perhaps on the following morning before teaching once again. For several of the teachers, reflection was only possible once a week, usually on the weekend when they planned the overall direction of their classes and their teaching for the next week. In certain circumstances, when a teacher’s reaction to a situation was emotionally charged, it might take several weeks to get enough distance in order to reflect on the situation. 
Tools for reflection

The most common tools used for the implementation of reflection on one’s teaching are the reflective teaching journal, a cassette (盒式磁带) or video recording of a lesson, and dialogue with another person. These tools are particularly useful in helping teachers to remember the details of the events in their classes and in creating some distance between teachers and their work. Recalling details of an activity or class through writing in a journal is one way of establishing a sense of objectivity in relation to those events. Listening to a cassette recording or watching a video of the class can also help teachers step back and see many of the details of a lesson that were not apparent while they were in the midst of teaching. Undertaking the discipline of observing and recording what happens in one’s classes can move some teachers away from a level of primary identification with their work towards a place of seeing their work as one part of their lives and not identifying with their successes and failures so closely.

(1,186 words) 
Exercise
Choose the best answer to each question. 
1.  Which of following is not presented by Donald Schon as the purposeful process of reflection?
A.
Think back.

B.
Try to remember as much detail of the events as possible.

C.
Investigate reasons for the events.

D.
Re-frame events in light of several practical frameworks.

2.  Why does the author believe that emotions play an important role in the process of reflection?

A.  Because emotions can prevent the implementation of a formal process of reflection.

B.  Because emotions actually stimulate the process of reflection.
C.  Because emotions will influence the students.

D.  Both A and B.

3. In the first part of the twentieth century,        recognized the fact that most people and most teachers do not know how to use reflection as a tool for changing their classrooms, their lives and our societies. Thus, he devoted a major part of his life work to establishing what he knew reflection to be.

A.  Donald Schon   
B.  John Dewey     
C.  Claire Stanley   
D.  Edward Stevenson
4. Which of following is not discussed in the passage?

A.  Places for reflection

B.  Ways for reflection

C.  Times for reflection 
D.  Tools for refection 
5. According to the author, what are the most common tools used for the implementation of reflection on one’s teaching?

A.  The reflective teaching journal.
B.  A cassette or video recording of a lesson. 
C.  A dialogue with another person.
D.  All of the above.
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